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Abstract 
The quality of secondary education in Pakistan is not just 
determined by the classroom dynamics, but also by the 
environment of the classroom, which includes the workplace 
environment of teachers, teaching materials, including the 
language of instruction, and the curriculum they follow in class. 
This study has invited the people in these conditions’ close 
circle to make their evaluations. Closed ended questionnaires 
with 5 point agreement scale were filled out by 20 principals, 
60 teachers, and 120 students from 10 higher secondary schools 
and 10 intermediate colleges in a district of Southern Punjab. 
Job security was agreed to by the majority of teachers (80); in-
service training (72); fair marking and examination (83); and 
the teachers’ aid to students (77). They were less enthusiastic 
about the teaching resources: Only 35% agreed that there was 
laboratory equipment available, and only 23% agreed that 
audio-visual aids were used properly. Less than half believed 
that the curriculum was internationally standard (40%) and 
fulfilled the objectives (35%); principals were also skeptical 
regarding international standard and critical thinking skills. As 
to the medium of instruction, the majority of teachers (83%), 
students (80%) and principals (70%) agreed that language 
Urdu was a useful medium whereas approximately two teachers 
and students out of five agreed in regard to English. These 
results show that the respondents considered that teaching 
effort is a less hindering source for their insufficient 
performance in secondary education, when compared to 
missing material taught, and out-of-touch and out-of-classroom 
content. 
Keywords: Quality of Education, Secondary Education, 
Teaching Material, Curriculum, Language of Instruction, 
Pakistan. 

1. Introduction 
Secondary education is an important stream in Pakistan due to the significance attached to it. To a lot 

of young people, it’s simply the final stage before getting to work, and for other young people, it’s as close as 
to college and university. The condition of this stage thus influences on both the workforce and on the stock 
of students going on to higher education (Hanushek & Woessmann, 2012). However, issues of quality at this 
level have been longstanding and recent researches further confirms a lack of equipment, inequities in teacher 
preparation, and many who believe the curriculum is not well suited for the needs of students (Shahzadi et al., 
2023; World Bank, 2018). 

Quality is not one; it is many (UNESCO, 2005). It’s determined by the teacher, the environment they 
teach in, the lessons they have to handle, the curriculum they’re requested to provide and the language they 
teach. All of them can facilitate and obstruct learning. The judgments that people within schools make are an 
on the ground look at the functioning of the system as well as what is not. 
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Most of the studies which have been conducted on school quality in Pakistan involve one set of 
stakeholders, typically teachers or head teachers. To make it easy to compare the views of principals, teachers, 
and students with regard to these same aspects of secondary education, each of these three groups was asked 
to make the same judgments. Present study concentrates on four main themes: the working conditions of 
teachers, teaching and assessment methods, teaching resources and the curriculum, and which language of 
instruction is most useful to respondents. 
2. Literature Review 

While the power of teachers to make a direct impact on learning is one of the most direct that any 
school has, their effectiveness is related to the environment that they operate within (Aslam & Kingdon, 2011). 
Low salary for secondary school teachers, negative working environment and lack of further career 
opportunities led to teachers’ low job satisfaction which in turn influenced classroom teaching quality among 
secondary school teachers in Punjab, revealed a study (Ahmed et al., 2021; Skaalvik & Skaalvik, 2011). 

Modern laboratories, up to date materials, audio visuals enable teachers to delve beyond the lecture 
mode and allow students to experience the lessons they are learning first hand (Hofstein & Lunetta, 2004). 
This issue of limited materials and lab equipment poses an obstruction between the students and their learning 
the science teachers of the public schools in Pakistan state (Shahzadi et al., 2023). Research also corroborates 
this finding across the globe: technology and other instructional technologies have a positive impact on 
learning only when wards, maintained and used by teachers (UNESCO, 2023). 

The notion of quality in education is a multidimensional one, which can be explained as regards 
competence of teachers, leadership of institutions, implementation of educational policy, a professional 
development, efficiency of curriculum, and provision of appropriate learning opportunities. For Pakistan, an 
understanding of the quality of education needs to take into account the formal policy, institutional policy and 
the interpretation and implementation of the policies by teachers, school leaders and other stakeholders. 
Focusing on teacher capacity building, leadership development, and the integration of education reform into 
rich learning opportunities in the classroom are noted in the literature. 

In Pakistan, teacher professionalism and implementation of National standards are main concerns with 
improving education quality. Ullah et al. (2022) explored the practices of teachers in comparison with the 
National Professional Standards for Teachers in Pakistan, thereby emphasizing the need for teachers to assess 
their practices in their light of the established standards. Likewise, Shakir et al. (2023) looked at how the 
national professional standards are reflected in the work to enhance teaching quality. These studies provide a 
basis for the understanding of the relationship between the professional standards and classroom practice. But 
the fact that standards exist doesn’t always mean that they are delivered effectively. The practices in which 
these standards are reflected in day-to-day instruction may vary by teacher, depending on the qualifications, 
professional experiences, institutional resources and opportunities for professional development. Therefore, it 
is important to understand stakeholder views in order to determine how well the professional expectations 
align with the teaching that is undertaken. 

Another aspect of the quality of education is the implementation of education policy. Nadeem et al. 
(2024) examined and compared between the public and private school teachers’ perception on the realization 
of the realization of the Single National Curriculum. The study is relevant to understanding the perception of 
educational reforms by teachers from different institutional settings. The ways teachers interpret curriculum 
policies can affect the way they plan, teach, assess and select learning activities in their classrooms. Variations 
between public and private schools could also be due to differences in institutional capacity, leadership 
support, resources, and implementation arrangements. These differences indicate that the perspectives of 
implementers need to be taken into account when assessing education reforms. Thus, stakeholder views can 
offer ideas about the problems that can arise between policy and classroom. 

The quality of education is also related to recruitment and the capacity of the teaching staff. This paper 
is qualitative study of recruitment policies for primary school teachers in relation to the national professional 
standards by Azam and Durrani (2024). This topic for their research is significant as it brings focus to 
recruiting processes that match the skills teachers need in their job. Recruitment policies can help to recruit 
teachers with relevant content knowledge, pedagogical competence and professional attitudes (Darling-
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Hammond, 2000). However, recruitment does not necessarily guarantee continued effectiveness of teaching. 
There is also a need for ongoing professional development for teachers and for their institutions to provide 
assistance to enhance their capabilities across their career. This is especially relevant in the context of the 
quality of education that staff members in the school and classroom deliver, in that the qualifications and 
expectations that are set during the recruitment process should be echoed in the classroom. 

Another important consideration in improving teaching is professional development. With reference 
to the challenges and opportunities that arise when teachers adopt a variety of forms of instruction such as 
hybrid and remote learning, Rafiq-uz-Zaman (2023a) talked about teacher professional development and well-
being. The ability of teachers to meet new pedagogical demands is a key element of their professional efficacy 
in addition to their initial preparation. Teacher professional development can enhance the planning, 
instruction, management, and assessment of instruction and the responsiveness to learning needs of students 
(Desimone, 2009). Concurrently, teacher wellbeing is important as a factor influencing motivation and 
performance, whereby excess workload, institutional inadequacies and stress can have an impact. The above 
thoughts suggest that both the institutional support mechanism and the daily experiences of teachers should 
be included in the analysis of quality education. 

Likewise, Rafiq-uz-Zaman (2023b) explored the skills-based education training needs of teachers, 
outlining their skills, barriers, and development gaps. In this piece, there is a relevant consideration of how 
teachers’ professional capacities relate to the application of an approach in education that focuses on practical 
skills. Whether or not teachers have the knowledge and skills to make the curricular goals real in teaching and 
learning activities. If training is lacking or is not meeting the needs of the classroom curriculum, there can be 
a disconnect between classroom expectations and how the curriculum is implemented. Therefore, the views 
of stakeholders are useful in determining where there is a need for better alignment between teacher 
preparation, professional support and expectations in education. 

Other factors such as leadership and institutional decision-making also shape the context in which 
teachers exercise their duties. Educational leaders shape institutional priorities, resource allocation, staff 
coordination and implement educational initiatives. Supportive leadership can support teachers in their 
classroom practices, in decision-making and in professional development in school (Leithwood et al., 2008). 

The linkage of educational development and the significance of learning opportunities is also 
significant. Rafiq-uz-Zaman (2022) made a comparative study of successful education in developed and 
developing countries and discussed the educational approaches as well as the development of practical skills 
in the two countries. The theme is important for wider debates on the quality of education as education should 
enable learners to acquire knowledge and skills that meet social and economic demands. The achievement of 
these goals, however, will be contingent upon the congruency between the curriculum, teacher qualifications, 
teaching materials, and institutional focus. 

The effectiveness of a curriculum may be evaluated in terms of its achievement of its aims, and its 
preparation of students for life after school. The recurring criticisms in Pakistan are that the secondary 
curricula are more dependent on memorization and do not provide scope for critical thinking, and they are 
weak in relation with the needs of society as well as the labor market (Naseer et al., 2020; Nayyar & Salim, 
2003). The questions of these concerns have been repeated in discussions of curriculum change but there is 
little evidence of the judgements made by those who teach and study the curriculum. 

The schools in Pakistan belong to a few languages (Coleman, 2010; Rahman, 2002). English is highly 
appreciated for further education and employment opportunities and survey of English Teachers in Punjab 
revealed majority of teachers considered English to be important to future of students (Arshad et al., 2022). 
The question of usefulness in the teachers’ and students’ minds about English and Urdu as languages of 
instruction is therefore important. 

This study addressed three questions: 
RQ1. How do teachers judge their working conditions, teaching and assessment, teaching resources 

and curriculum at the secondary level? 
RQ2. How do principals and students judge selected aspects of the same areas? 
RQ3. How useful do teachers, students and principals find English and Urdu as media of instruction? 
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3. Research Methodology 
3.1 Design and Participants 

A descriptive survey design was used. The population comprised principals, teachers and students of 
higher secondary schools and intermediate colleges in Multan district, southern Punjab. Twenty institutions 
were selected at random: ten intermediate colleges and ten higher secondary schools, each group divided 
equally between boys’ and girls’ institutions. From these institutions, 20 principals (one per institution), 60 
teachers and 120 students took part, with equal numbers of men and women in each group (Table 1). 
Table 1 
Participants by Group and Gender 
Group Male Female Total 
Principals 10 10 20 
Teachers 30 30 60 
Students 60 60 120 
Total 100 100 200 

Note. Participants came from 20 institutions: ten intermediate colleges and ten higher secondary 
schools, half for boys and half for girls. 
3.2 Instruments 

Three closed ended questionnaires were developed from the literature on school quality in Pakistan, 
one for each group. The teacher questionnaire covered working conditions, resources, leadership, teaching, 
assessment, curriculum and language of instruction; the student and principal questionnaires covered 
overlapping areas from their own point of view. Responses were given on a five-point scale from 1 (strongly 
disagree) to 5 (strongly agree). The questionnaires were pilot-tested with a small group of respondents before 
use and revised in the light of their comments. 
3.3 Procedure 

The researcher visited each institution in person, explained the purpose of the study and distributed 
and collected the questionnaires. Participation was voluntary, and respondents were assured that their answers 
would be used only for research. 
3.4 Analysis 

For each item we report the share of respondents who agreed (agree or strongly agree), were uncertain, 
or disagreed (disagree or strongly disagree), together with the mean and standard deviation on the 1–5 scale. 
Because percentages from modest groups can vary by chance, each share of agreement is given with a 95% 
range calculated (Brown et al., 2001; Wilson, 1927); the true value in the wider population is likely to lie 
within this range. Teachers’ and students’ views on the two languages of instruction were compared with the 
Mann–Whitney test (Mann & Whitney, 1947), which suits ordered answers such as these. 

The analysis was limited to items whose response records were complete and could be matched 
unambiguously to a questionnaire statement: 13 teacher items, 3 student items and 4 principal items. The 
remaining items were excluded because their records could not be matched reliably to the wording of the 
questionnaires. 
4. Results 
4.1 Teachers’ Views 

Teachers’ judgements varied sharply across the four areas (Figure 1; Table 2). They were most positive 
about teaching and assessment and about their working conditions. Five in six teachers agreed that marking 
and examination were fair (83.3%) (M = 4.07), and more than three quarters agreed that teachers help students 
achieve the objectives of their courses (76.7%). Most also agreed that their jobs were secure (80%) and that 
in-service training was provided (71.7%). Views on pay were more divided: 58.3% were satisfied and 38.3% 
were not. Teachers were split evenly on whether the principal promoted cooperation (50% agreed, 43.3% 
disagreed). 

The picture was far less positive for teaching resources and the curriculum. Only 35% of teachers 
agreed that laboratory equipment and apparatus were available, and fewer than one in four (23.3%) agreed 
that audio-visual aids were properly used; 70% disagreed. Books and journals fared better but still divided 
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opinion (56.7% agreed). Fewer than half agreed that the curriculum met the needs of society (41.7%), and 
only about a third agreed that the content of the curriculum achieved its objectives (35%). 
Figure 1 
Teachers’ Agreement With Statements About Four Areas of Secondary Education (n = 60) 
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Bars to the right of the centre line show agreement and bars to the left show disagreement; the figures 
at each end give the total share agreeing or disagreeing. 
4.2 Principals’ and Students’ Views 

Principals shared teachers’ doubts about the curriculum. Only 40% agreed that the present curriculum 
was at par with international standards, and 45% that it helped students develop critical thinking; in both cases 
a majority disagreed. Most principals (70%) agreed that their teaching staff was adequate for their institution’s 
needs. Among students, views on whether teachers encouraged co-curricular activities were evenly divided 
(49.2% agreed, 43.3% disagreed). The principals’ results are based on 20 people, so their 95% ranges are wide 
(Table 2) and should be read with caution. 
4.3 Language of Instruction 

The three groups agreed closely on language (Figure 2). A large majority of teachers (83.3%), students 
(80%) and principals (70%) agreed that Urdu was a useful medium of instruction. By contrast, only 41.7% of 
teachers and 38.3% of students agreed that English was useful as a medium of instruction, and more than half 
of each group disagreed. Teachers and students did not differ in their views on English (Mann–Whitney U = 
3,743.5, p = .63). Teachers were slightly more positive than students about Urdu (U = 4,185.0, p = .041), but 
the difference was small (rank-biserial r = .16) (Kerby, 2014). 
Figure 2 
Share of Teachers and Students Who Agreed That English and Urdu Were Useful Media of Instruction 

 
Note. The grey diamond shows principals’ agreement with Urdu. 
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Table 2 
Agreement With Each Statement by Group 
Statement Group (n) M (SD) Agree % [95% 

range] 
Disagree 

% 

Working conditions     

In-service training is provided to teachers by 
the government 

Teachers (60) 3.92 (1.28) 71.7 [59.2, 81.5] 23.3 

Job security is ensured Teachers (60) 3.98 (1.10) 80.0 [68.2, 88.2] 15.0 

Teachers are satisfied with their pay Teachers (60) 3.35 (1.31) 58.3 [45.7, 69.9] 38.3 

Teaching and assessment     

Marking and examination are fair Teachers (60) 4.07 (0.97) 83.3 [72.0, 90.7] 13.3 

Teachers help students achieve the 
objectives 

Teachers (60) 4.03 (1.30) 76.7 [64.6, 85.6] 21.7 

The principal promotes cooperation Teachers (60) 3.08 (1.34) 50.0 [37.7, 62.3] 43.3 

Teaching resources     

Latest books and journals are available Teachers (60) 3.22 (1.40) 56.7 [44.1, 68.4] 41.7 

Laboratory equipment and apparatus are 
available 

Teachers (60) 2.80 (1.27) 35.0 [24.2, 47.6] 58.3 

Audio-visual aids are properly used Teachers (60) 2.33 (1.14) 23.3 [14.4, 35.4] 70.0 

Curriculum     

Curriculum meets the needs of society Teachers (60) 2.97 (1.19) 41.7 [30.1, 54.3] 53.3 

Curriculum content achieves course 
objectives 

Teachers (60) 2.72 (1.24) 35.0 [24.2, 47.6] 58.3 

Present curriculum is at par with 
international standards 

Principals (20) 2.60 (1.60) 40.0 [21.9, 61.3] 55.0 

Present curriculum develops critical thinking Principals (20) 2.75 (1.65) 45.0 [25.8, 65.8] 55.0 

Staff and activities     

Teaching staff is adequate for needs Principals (20) 3.50 (1.54) 70.0 [48.1, 85.5] 30.0 

Teachers encourage co-curricular activities Students (120) 3.15 (1.24) 49.2 [40.4, 58.0] 43.3 

Language of instruction     

English as medium of instruction is useful Teachers (60) 3.02 (1.20) 41.7 [30.1, 54.3] 55.0 

English as medium of instruction is useful Students (120) 2.92 (1.16) 38.3 [30.1, 47.3] 58.3 

Urdu as medium of instruction is useful Teachers (60) 4.00 (0.94) 83.3 [72.0, 90.7] 13.3 

Urdu as medium of instruction is useful Students (120) 3.72 (1.03) 80.0 [72.0, 86.2] 15.0 

Urdu as medium of instruction is useful Principals (20) 3.45 (1.32) 70.0 [48.1, 85.5] 25.0 

 
Note. Scores range from 1 (strongly disagree) to 5 (strongly agree). Agree = agree or strongly agree; 

disagree = disagree or strongly disagree; the remainder were uncertain. The 95% range is the Wilson interval 
for the share agreeing. 

5. Discussion 
5.1 Effort Is Not the Main Problem 

In this research teachers regarded themselves as effective in assisting students in achieving their goals, 
marking was considered as fair and also believed that marketers received in-services which helped them with 
their work. However interpretable self-assessment is, it seems to indicate that deficits in basic support 
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(instructions of secondary school) and also in effort are not the primary problem area. Their doubts lay 
elsewhere. Pay was a topic of debate as was similar evidence in other studies will suggest that how much one 
is paid and working conditions relates to their satisfaction in Pakistan in general for Punjab in particular 
(Ahmed et al., 2021) while only half believed that principals enabled cooperation, suggesting there are also 
divergent practices across schools. 
5.2 Missing Materials 

The greatest need was identified as a lack of teaching material. Laboratory equipment was not found 
available by most teachers and there were very few who believed that audio-visual aids were utilized 
effectively. A survey of the secondary schools in Pakistan and of science teachers across the country (Shahzadi 
et al., 2023), reveals similar findings to those that follow. Even with a good teacher, without laboratories and 
teaching aids, teachers have little option but to teach by lecturing and memorising, explaining, which might 
account for why the teacher remains sure in his/her efforts but doubts in the quality of teaching. 
5.3 A Curriculum That Is Felt to Be Out of Touch 

Other staff members, such as teachers and principals, were also not confident in the curriculum. None 
of them thought that it served the need of society, none of them felt that it gained its goals, none of them felt 
that it achieved international standards or developed critical thinking. This is a very unusual degree of 
consensus from two viewpoints of the curriculum and the welcome contribution to the debate over relevance 
of the curriculum with practitioner voices. Findings indicate that curriculum review should directly involve 
teachers and principals; and place greater emphasis on thinking skills and knowledge beyond the school 
context. 
5.4 Language of Instruction 

The highest level of agreement, with comments from everyone, was about language. Four in five 
teachers and students said Urdu served as a useful medium of instruction while about two in every five said 
same about English. That doesn’t imply teachers don’t value English, however, rather in past research they 
were found to view English very important to students’ futures (Arshad et al., 2022; Shamim, 2011). Instead, 
it implies that “content people,” when they teach and learn content, use a language they already know. 
5.5 Implications 

Based on the results three practical steps follow. First, more investment in the laboratory and training 
with laboratory equipment, and its use, is likely to be more important than additional general training. Second, 
the curriculum review must be based upon experience of teachers and principals and place more emphasis on 
critical thinking and relevance. Third, language policy should recognize the language(s) in which the students 
can grasp the content and this is met by providing clear Urdu learning while developing English language as 
a content area. 
5.6 Limitations 

The study has some limitations. It depended on the respondents’ own interpretations which can be 
tinged by their standpoint; such as teachers may give themselves a high rating (Podsakoff et al., 2003). It was 
conducted in one district and principals’ group was limited so the findings are to be regarded with caution, 
especially for principals. The questionnaires were not used as part of this study, and they did not report the 
reliability, nor could this be assessed for some of the items due to the inability to link to the wording of the 
questionnaire (Tavakol & Dennick, 2011). Future research is recommended to test and validate instruments 
with reliably reported scales, high numbers of participants and diversified samples, and to rely on direct 
evidence as an instrument, such as classroom observation or school resource audits. 
6. Conclusion 

In the eyes of principals, teachers and students in this study, secondary education was a good 
intentioned but poorly equipped education. Teachers were certain in their own work capability, their fair 
evaluation and security of employment, but few teachers were not sure of the availability and use of 
laboratories and teaching aids, or the curriculum to suit societal needs. Urdu is used by majority of people as 
a much more useful medium as compared to English in all three groups. In Pakistan, improving the quality of 
secondary education will therefore rely not on teachers’ efforts to do more, but on providing them with 
materials, guiding them through an appropriate curriculum, and providing language and other context 
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conditions needed for good teaching to take place. 
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